Teaching Philosophy - Ashley L. Ware, PhD

Throughout my academic and clinical training, | have prioritized both the teaching and mentorship of trainees in various
academic, research, and clinical contexts at several universities. | have taught at the University of Calgary and its
affiliates, including the Alberta Children’s Hospital Research Institute and Hotchkiss Brain Institute. As an Assistant
Professor at Georgia State University and the University of Utah, | have taught undergraduate and graduate courses,
including Cognitive Psychology (advanced undergraduate course), Foundations in Neuropsychology and Human
Neuroscience (introductory graduate course), and Foundations of Clinical Assessment (introductory graduate course for
the APA-accredited clinical psychology program).

| both enjoy and value teaching. Diversity, equity, and inclusion are central to my shared mission of leadership in
pedagogy. | have a proven track record of recruiting and training students from diverse backgrounds and
underrepresented populations in psychology and STEM more generally. Of the 19 undergraduate and graduate students
that | have supervised or co-supervised to date, 14 (74%) identify as an ethnic/racial minority group member or are a
first-generation college graduate. | strive to empower all my students. Like all committed teachers, | want my students
to learn as much as possible, to reach my level of enthusiasm and interest in clinical neuroscience topics, and to develop
core concepts while refining basic skills through my evidence-based, learner-focused approach. Yet, | have come to
appreciate that exposure and learning new information is only part of an education. | believe that mentors must impart
content, but that exceptional mentors do more than that. They teach trainees how to ultimately find their own style and
way of being in the world. My goal as an educator is therefore not only to promote academic mastery of newly-learned
information, but also to create an environment that nurtures my trainees’ personal growth through transformational
education. | have experienced how challenging exceptional mentorship can be, but | will always strive to provide
exceptional teaching, supervision, and mentorship by inspiring the curiosity, creativity, and independence of my
trainees. | aim to achieve this by emphasizing both the content and the process of learning through the following trainee
objectives:

1. Become independent critical thinkers, problem-solvers, and life-long learners.

2. Learn to collaborate as both a simultaneous learner and educator.

3. Understand how perceived diversity impacts oneself and others.

| use a tiered, experiential approach to learning to engender both autonomy and collaboration in my trainees. My
Socratic-style lectures encourage students to be active participants, instead of passive listeners, in the classroom. |
introduce and build upon foundational content and skills within the context of a conceptual framework. This helps me
deconstruct seemingly ephemeral neuropsychological phenomena into distinct, though interrelated, concepts and
organize information into smaller chunks that students can more readily master and build upon when confronted with
novel or more complex information. | do this using everyday language, diagrams, schematics, and real-world examples
as much as possible. This promotes both learning about the scientific research process—through supplemental readings
of primary research—and active participation through classroom discussions, group projects and presentations, essays,
and in-class problem sets. For example, one skill | wish to enhance in my students is how to critically evaluate
information and generate strategies to address theoretical, empirical, and practical problems. | try to increase trainee
confidence and autonomy in these areas by first modeling and then encouraging students to think critically on their
own. | do this through scaffolded dialogue, e.g., asking the following questions in small-group or classroom discussions:
“Why were the experiments performed this way?, What are the shortcomings of each method or interpretation?, Given
what we’ve learned, how would you modify an experiment?” As a result, students can practice assembling learned and
novel information and to identify both the knowledge gaps that exist (critical thinking) and the methodologies that
might be used to address them (problem-solving). Finally, | use team-based projects and individual assignments to help
students actively practice and utilize learned concepts and skills. For undergraduates, these exercises serve as
pedagogical vehicles for helping them learn to convey and appreciate the immense complexity of neuropsychology; for
graduate students, these exercises provide useful opportunities to refine their skills in experimental design and
hypothesis testing. | believe that most students start to become enthusiastic about reaching the cutting-edge in terms of
their knowledge base, because they are now equipped to ask scientific questions and propose rigorous methodology to
test a given hypothesis.

| particularly aim to create opportunities for trainees to learn not only from me, but also from other members of the
broader team with different kinds of expertise, skills, and perspectives. For instance, | invite senior or experienced
trainees to help to train and teach junior or novice trainees in my research lab. This allows trainees to solidify and
demonstrate gained expertise while also offering them an opportunity to learn how to teach or provide supervision.



