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My teaching experience includes serving as Instructor-of-Record for undergraduate Cognitive
Neuroscience at the University of Utah twice (55-80 students) and a graduate-level certificate course on the
Fundamentals of College Teaching at Duke University twice (15-20 students). At UC Riverside, | completed five
graduate teaching assistantships for upper-division psychology courses (15-150 students) and earned an
Advanced University Pedagogy certificate. My teaching approach aims to help students develop the skills
needed to think critically about information presented within and beyond academia. | help students achieve their
learning outcomes by employing a repertoire of educational techniques that allow me to effectively teach a variety
of students (i.e., research assistants, undergraduates, graduate students, first-generation) in distinct learning
environments. Below, | detail the main components of my teaching philosophy:

Meaningful Connections. We all have met students who take a class solely to fulfill a degree
requirement. These students often lack motivation to learn, are absent from class, and perform poorly on
assessments. To improve motivation, | use multimodal presentations and active discussions that encourage
students to apply course material to everyday life. For example, in my Cognitive Neuroscience course, | ask
students to complete informal in class mini-writings with prompts such as “Of the aging-related myths that you
reviewed today, which one did you find to be most surprising and why?” and “Imagine you are a researcher:
What is one question about cognition you would be interested in answering by using EEG?”. Cognitive science
research suggests that this type of deep elaboration improves the ability to recall information later.

Bidirectional Learning. | enter each class with the belief that students are not only there to learn from
me, but that | can also learn from them. By respecting students as individual scholars and encouraging them to
share their interpretations and perspectives about course material, the learning process becomes bidirectional.
This inspires insightful conversation and potentially even important research questions to pursue. When | teach
a lecture on cognitive aging at the end of each semester, | ask students to provide their personal definitions of
“healthy aging”, and | often reflect on these definitions when conducting my research in this field. In my first
semester teaching Cognitive Neuroscience here at Utah, | also solicited mid-semester feedback from students
and adapted my instruction and design accordingly (e.g., making the study guide prompts more specific).

Long-Term Retention. Learning in a classroom setting is a challenge for most people. In fact, many
students cannot recall material presented in a lecture 15-minutes after its conclusion. This lack of long-term
memory formation is detrimental to students’ performance on assessments and ultimately, their career
prospects. Active learning, the process of directly engaging students in activities, is effective at improving long-
term memory. To this end, | developed an interactive, Jeopardy! style final exam review session for the students
in my Cognitive Neuroscience class. Unbeknownst to the students, this activity essentially required them to use
free recall to name brain regions, their cognitive functions, and associated neuropsychological conditions. The
effectiveness of this session was evidenced by positive remarks in my teaching evaluations (e.g., “Jeopardy on
the last day was really helpful”’) and an increase in the average score from the midterms to the final exam. | also
provide students with multiple venues to demonstrate their learning (e.g., weekly practice quizzes on Canvas,
media report application essay, informal mini-writings, think-pair-share small group discussions).

Beyond the Classroom. These foundational components of my teaching philosophy extend into the
laboratory, where they also inform my mentorship of lab members. | strongly believe in the importance of strong
mentorship to high quality science. | mentor each mentee in an individualized fashion and reserve protected time
for their professional development during weekly individual meetings — for undergraduate and graduate students
alike. As in the classroom, | create ample opportunities for mentees to receive feedback (e.g., written comments
on each iteration of a manuscript, regular performance evaluations). To date, | have taken the lead supervisory
role for more than 18 undergraduate mentees (eight at Utah, including two University of Utah SPUR scholars
during Summer 2026) and two graduate mentees (Duke University, Auckland Institute of Technology), majority
of whom were women or belonged to a group that is historically underrepresented in academia.

To date, | have applied these fundamental learning principles to a rather difficult core undergraduate
course: Cognitive Neuroscience. Going forward, | am excited to practice my skillset by teaching a specialty
graduate seminar on Human Neuroimaging in Spring 2027. My effectiveness as an instructor is evident from the
high remarks on my teaching evaluations, with an average instructor rating of 4.81 / 5.0 here at Utah and 6.6 /
7.0 across my five graduate teaching assistantships at UC Riverside. At Duke, | earned similarly high ratings of
4.9 / 5.0 for general recommendations and also received high remarks on my ability to create an inclusive
learning environment. | look forward to continually practicing the art of teaching as an instructor, mentor, and
principal investigator at the University of Utah.



