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 At the graduate level, my teaching interests include courses in lifespan developmental 

psychopathology; evidence-based interventions with children, adolescents, and families; clinical 

supervision; and the conceptualization, assessment, and treatment of posttraumatic stress disorder.  Most 

recently, I helped to revitalize the curriculum and program of training in the Clinical Child and Family track 

while acting as a good citizen to my area by filling in as needed to teach core clinical courses, including 

Introduction to Clinical Science, Theories of Psychotherapy, and Professional Development.  I also created 

and taught two new applied practicum/practicum sequences in which I trained and supervised students in 

clinical practice, one focused on Functional Family Therapy with traumatized youth, and another on 

evidence-based interventions for trauma.   

 Although in the most recent years of my academic career my teaching has been more focused on 

graduate than undergraduate courses, this has been a function of the assignments given me rather than 

reflecting any lack of interest or enthusiasm on my part.  I am equally strongly committed to high-quality 

in teaching at the undergraduate level.  I am the first author of a well-received textbook in developmental 

psychopathology, forthcoming in its 7th edition, and this is a topic which I sincerely enjoy teaching.  I also 

developed a proposal for an undergraduate honor’s seminar on the Psychology of Resilience which recently 

was approved by the honor’s curriculum committee, and which I very much look forward to having the 

opportunity to offer.  In addition, I delight in teaching undergraduates in individual and small group contexts 

and regularly take on several independent study, independent research, and honor’s students.  I sincerely 

value the opportunity to mentor young scholars and to inspire them to go on to make contributions to the 

field of psychology.  Although we generally list lab activities as part of our research portfolio, I think of 

lab meetings as being an important teaching opportunity and regularly have students involved in reading 

and critiquing articles as well as learning about all stages of the research process.  I have had a strong record 

of success with helping undergraduate students to complete honor’s theses and awards for their work, to 

obtain publications and conference presentations, and to gain entry into graduate school.  For example, 

three of my most current honors students all won University of Utah research awards.  

 In my teaching, I am dedicated to offering my students the most high-quality, updated, and cutting-

edge information.  For example, each time I teach, the syllabus is enhanced significantly by updated 

readings and thought-provoking articles from leading figures in the field.  As evidence for my deep 

investment in quality and innovation in teaching, I regularly attend trainings and complete advanced 

certifications in order to expand my mastery of new techniques prior to teaching courses.  For example, I 

traveled to Denver several times to undergo advanced training in FFT with its originator, Dr. James 

Alexander, in order to master the techniques needed to co-teach that practicum. I also have taken the 



initiative to undergo the trainings (and, in some cases, the “train the trainer” certifications) to be able to 

offer my students advanced-level exposure to newly validated evidence-based treatments for trauma, 

including Couple Therapy for PTSD, Trauma Affect Regulation Guide for Education and Therapy 

(TARGET), and Trauma and Grief Components Therapy.  I truly value having the opportunity to create 

educational experiences for students that are forward-looking and on the cutting edge, and feel that the 

sense of excitement and intrigue I convey about being a lifelong learner provides a positive role model for 

my students. The student evaluations I receive from both undergraduate and graduate courses suggest that 

students appreciate the quality of the course content I provide and the positive learning environment I 

promote.  

 Lastly, at the boundary between teaching and research, I very much love the process of mentoring 

graduate students and fostering their transition from student, to junior collaborator, to fully-fledged 

colleague.  One of the ways in which my teaching informs my mentoring is through my articulating to my 

mentees a philosophy of mentoring and supervision, which draws explicitly upon the readings and 

guidelines I expose students to in my course on Supervision and Consultation. Accordingly, my mentees 

view me as providing clarity, transparency, and scaffolding within Vygotsky’s “zone of proximal 

development,” such that they receive structure, support, and guidance where needed but also are granted 

independence, agency, and room for creativity and innovation as their own capacities and confidence 

develop. The many underlined names on my cv indicating student co-authors attest to my investment in 

mentoring students in scientific writing and my success in helping them to both achieve publication of their 

work and to go on to successful careers.  It is a source of great pleasure to me to have not only current 

students but previous students, now independent professionals, continuing to collaborate and coauthor with 

me. 


